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�Proven demand from teachers and schools

�Real interest from volunteers and financial services to support

�Good impact on students

�Excellent mechanism for FSS to support financial education

�And co-ordinate stakeholder efforts

�Proliferation of schemes / large number of providers

�Difficulties in making adequate use of external advice and help

�Better co-ordination; awareness-raising

�Delivery is piecemeal, fragmented, not fully efficient

�School curriculum time constraints;

teacher buy-in; confidence, examinable topics - higher priority

�Where and when to teach it?

�Survey determined priority topics, most effective way to deliver them.
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The predominant result of the review of the prevailing situation of financial education in 
secondary schools in the EFEP partner countries is that such education is indeed provided 
but not as extensively as it should. Furthermore it is provided either directly or indirectly, 
in the context of other subjects.  It was also established that in all the countries reviewed, 
that delivery of financial education is rather piecemeal, fragmented and not fully 
efficient. School curriculum time constraints, short supply of experienced teachers, 
outdated and unattractive educational material and difficulties in making adequate use of 
external advise and help, are shown to be the main inhibitors. Systematic intervention 
through well designed material delivered in an attractive way, training of teachers and 
voluntary partnerships constitute promising policies expected to contribute towards an 
improved situation in European schools.

WP2 respondents asked to advise on high priority issues

OECD 2005 Financial education programmes should focus on high priority issues, 
which, depending on

national circumstances, may include important aspects of financial life planning such as 
basic

savings, private debt management or insurance as well as pre-requisites for financial

awareness such as elementary financial mathematics and economics. The awareness of 
future

retirees about the need to assess the financial adequacy of their current public or private
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The workshop materials are designed to be flexible – with the aim that the volunteer can 
choose activities etc. to suit their own delivery style, and also to enable them to be easily choose activities etc. to suit their own delivery style, and also to enable them to be easily 
adapted to the age and academic ability of the students (the key messages stay the same, 
but it is possible to run simpler activities (for example) with younger students).

Materials are designed to enable volunteers to easily omit some activities / discussion 
points or to allow additional time to be spent on certain topics.  They are designed to be 
used by persons with no previous knowledge of the subject matter – the messages may be 
considered simple by those who have ever, for example, attended an interview or 
managed a wage, but are often new concepts to students.

The main message from students is that they want the workshops to be interactive – the 
aim is that the volunteer facilitates the students doing the work / discussions, as opposed 
to purely ‘presenting’.

Finally, the ‘needs & gaps’ analysis indicated that one of the most important factors for 
students is that they must understand and recognise how what they are learning is 
relevant to their current and future needs and they should also be based around real-life 
events and scenarios (utilizing ICT where possible).  
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81% of students replied that they felt more confident in managing their money from 
‘some extent’ (category 5) to a ‘significant amount’ (category 10).‘some extent’ (category 5) to a ‘significant amount’ (category 10).

85% of students replied that they had a better understanding of the implications of 
borrowing, debt and credit from ‘some extent’ (category 5) to a ‘significant amount’ 
(category 10).

82% of students replied that they knew more about where to seek help should they ever 
find themselves in financial difficulty from ‘some extent’ (category 5) to a ‘significant 
amount’ (category 10).

84% of students replied that they knew more about the different types of financial 
products that they may require in the future from ‘some extent’ (category 5) to a 
‘significant amount’ (category 10).
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100% of teachers stated that they found it worthwhile having an external expert / 
finance professional delivering the session.

93% of students said likewise.

OECD 2005 For those programmes which favour use of classrooms, proper education 
and competence of

the educators should be promoted. In this respect, the development of programmes to 
“train

the trainers” and the provision of specific information material and tools for these 
trainers

should be encouraged.
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Prioritization

Promotion

Co-ordination

Support

Cross-border Collaboration

WP2 findings: lessons best delivered as one-off events in addition to series of lessons 
incorporated into curriculum and that a Joint delivery approach (teachers and external 
experts) is recommended: implies a need for teacher training.

O.E.C.D. 2005:

•National campaigns should be encouraged to raise awareness of the population about 
the need to improve their understanding of financial risks and ways to protect against 
financial risks through adequate savings, insurance and financial education

•Financial education should start at school. People should be educated about financial 
matters as early as possible in their lives. And it should be considered a lifetime, on-
going and continuous process

•Appropriate specialised structures (possibly embedded within existing authorities) in 
charge of promoting and coordinating financial education should be encouraged at the 
national level and regional and local public and private initiatives as close to the 
population as possible should also be promoted. 

•International co-operation on financial education should be promoted,  

The European Banking Federation (2009) found that
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